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Indiana Teacher Evaluation: Public Law 90  
 
In 2011, Public Law 90 created an evaluation system aimed at strengthening teacher and school 
leader performance and providing meaningful opportunities for professional growth. Key tenets of 
the teacher evaluation system include: 
 
 Annual Performance Evaluation: Every teacher, regardless of experience, deserves 

meaningful feedback on their performance on an annual basis.  
 
 Objective Data: Evaluations should be student-focused. First and foremost, an effective teacher 

helps students make academic progress; therefore, student achievement data on ILEARN and 
other corporation data points (teacher/school/district-created and other assessments must be 
included. In addition, a thorough evaluation system includes multiple measures of teacher 
performance, and growth data must be one of the key measures.  

 Include Four Rating Categories: To retain our best teachers, we need a process that can truly 
differentiate our best educators and give them the recognition they deserve. If we want all 
teachers to perform at the highest level, we need to know which individuals are achieving the 
greatest success and give support to those who are new or struggling.  

 

Performance Level Ratings  
 
Each teacher will receive a rating at the end of the school year in one of four performance levels:  
 
 Highly Effective: A highly effective teacher consistently exceeds expectations. This is a teacher 

who has demonstrated excellence, as determined by a trained evaluator, in locally selected 
competencies reasonably believed to be highly correlated with positive student learning 
outcomes. The highly effective teacher’s students, in aggregate, have generally exceeded 
expectations for academic growth and achievement based on guidelines suggested by the 
Indiana Department of Education.  

 
 Effective: An effective teacher consistently meets expectations. This is a teacher who has 

consistently met expectations, as determined by a trained evaluator, in locally selected 
competencies reasonably believed to be highly correlated with positive student learning 
outcomes. The effective teacher’s students, in aggregate, have generally achieved an acceptable 
rate of academic growth and achievement based on guidelines suggested by the Indiana 
Department of Education. 

 
 Improvement Necessary: A teacher who is rated as improvement necessary requires a change 

in performance before he/she meets expectations. This is a teacher who a trained evaluator has 
determined to require improvement in locally selected competencies reasonably believed to be 
highly correlated with positive student learning outcomes. In aggregate, the students of a 
teacher rated improvement necessary have generally achieved a below acceptable rate of 
academic growth and achievement based on guidelines suggested by the Indiana Department of 
Education.  

 
 Ineffective: An ineffective teacher consistently fails to meet expectations. This is a teacher who 

has failed to meet expectations, as determined by a trained evaluator, in locally selected 
competencies reasonably believed to be highly correlated with positive student learning 
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outcomes. The ineffective teacher’s students, in aggregate, have generally achieved 
unacceptable levels of academic growth and achievement based on guidelines suggested by the 
Indiana Department of Education.  

 

Overview of Evaluation Components  
 
Every teacher is unique, and the classroom is a complex place. The MSD of Pike Township relies on 
multiple sources of information to paint a fair, accurate, and comprehensive picture of a teacher’s 
performance.  Teachers will be evaluated on two major components:  

 
1. Professional Practice – Assessment of instructional knowledge and skills that influence 

student learning, as measured by competencies set forth in the RISE Indiana Teacher 
Effectiveness Rubric (TER).  All teachers will be evaluated in the domains of Planning, 
Instruction, Leadership, and Core Professionalism.  

2. Student Learning – Teachers’ contribution to student academic progress, assessed through 
multiple measures of student academic achievement and growth, including Indiana Growth 
Model (IGM) data as well as progress towards specific Student Learning Objectives (SLO) 
using state-, corporation-, or school-wide assessments, and School-Wide Learning Measure 
(SWL).  

Professional Practice 

Indiana Teacher Effectiveness Rubric: Overview  
 
The primary portion of the Teacher Effectiveness Rubric consists of three domains and nineteen 
competencies.  
 
Domain 1: Planning (10%) 
1.1 Utilize Assessment Data to Plan  

1.2 Set Ambitious and Measurable Achievement Goals  

1.3 Develop Standards-Based Unit Plans and Assessments  

1.4 Create Objective-Driven Lesson Plans and Assessments  

1.5 Track Student Data and Analyze Progress  
 
Domain 2: Instruction (75%) 
2.1 Develop Student Understanding and Mastery of Lesson Objectives  

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students  

2.3 Engage Students in Academic Content  

2.4 Check for Understanding  

2.5 Modify Instruction as Needed  

2.6 Develop Higher Level of Understanding Through Rigorous Instruction and Work  

2.7 Maximize Instructional Time  

2.8 Create Classroom Culture of Respect and Collaboration  

2.9 Set High Expectations for Academic Success  
 
Domain 3: Leadership (15%) 
3.1 Contribute to School Culture  
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3.2 Collaborate with Peers  

3.3 Seek Professional Skills and Knowledge  

3.4 Advocate for Student Success  

3.5 Engage Families in Student Learning  
 

In addition to these three primary domains, the Teacher Effectiveness Rubric contains a fourth 
domain, referred to as Core Professionalism, which reflects the non-negotiable aspects of a 
teacher’s job.  
The Core Professionalism domain has four criteria:  

 Attendance  

 On-Time Arrival  

 Policies and Procedures  

 Respect  
 
The Indiana Teacher Effectiveness Rubric  
The complete Teacher Evaluation Rubric can be found in Appendix A of this guidebook. See 
Appendix B for a detailed description of core professionalism expectations. 

Observation of Teacher Practice 
 
Teacher proficiency will be assessed by a primary evaluator, taking into account information 

collected throughout the year during extended observations, short observations, and conferences.  

Teachers will be observed in accordance to the following schedule: 

Level 1:  

Beginning teachers (0-1 years of experience in Pike) and/or teachers with an “Improvement 

Necessary” or “Ineffective” summative evaluation rating will receive 2 extended and 2 short 

observations.  

 
Level 2:  
Teachers with 2 or more years of experience (in Pike) that receive an “Effective” or “Highly 

Effective” summative evaluation rating will receive 2 extended observations by the primary 

evaluator. 

 

Note: All teachers that receive an “Improvement Necessary” or “Ineffective” summative evaluation 

rating must receive two consecutive years of at least an “Effective” rating to return to a Level 2 

observation schedule. 

Observations will be unannounced.  They may also take place over one class or span two 

consecutive class periods.  An extended observation is defined as an observation that is a minimum 

of 40 minutes and a short observation is defined as a minimum of 10 minutes long. Pre-conferences 

are not mandatory for extended observations; however, a post-conference must occur following all 

extended observations.  Pre- and post-conferences are not required for short observations; 

however, teachers should receive written feedback following each short observation. 



 

4 
 

It is essential that during teacher observations the evaluator take evidence-based notes, writing 

specific instances of what the teacher and students said and did in the classroom. The evidence that 

evaluators record during the observation should be non-judgmental, but instead reflect a clear and 

concise account of what occurred in the classroom.  After the observation, the evaluator should take 

these notes and match them to the appropriate indicators on the rubric in order to provide the 

teacher with rubric-aligned feedback during the post-conference.  Although evaluators are not 

required to provide teachers interim ratings on specific competencies after observations, the 

process of mapping specific evidence to indicators provides teachers a good idea of their 

performance on competencies prior to the end-of-year conference.  At the end of the year, primary 

evaluators must determine a final, teacher effectiveness rubric rating and discuss this rating with 

teachers during the end-of-year conference. The final teacher effectiveness rating will be 

calculated by the evaluator using his/her professional judgment in the Standard for Success 

system. 

Observation Forms 
Please refer to Appendix C for optional observation forms. 

MSD of Pike Township Evaluation Assignments 
 

School /Departments Evaluators 
1. Central Elementary Principal, Assistant Principal 
2. College Park Elementary Principal, Assistant Principal 
3. Deer Run Elementary Principal, Assistant Principal 
4. Eagle Creek Elementary Principal, Assistant Principal 
5. Eastbrook Elementary Principal, Assistant Principal 
6. Fishback Creek Public Academy Principal, Assistant Principal 
7. Guion Creek Elementary School Principal, Assistant Principal 
8. Guion Creek Middle School Principal, Assistant Principals, Depart. Chairs 
9. Lincoln Middle school Principal, Assistant Principals, Depart. Chairs 
10. New Augusta South Public Academy Principal, Assistant Principals 
11. New Augusta North Public Academy Principal, Assistant Principals, Depart. Chairs 
12. Pike High School Principal, Assistant Principals, Depart. Chairs 
13. Pike Preparatory Academy Principal, Assistant Principal 
14. Snacks Creek Elementary Principal, Assistant Principal 
15. Special Education Principal, Assistant Principal 

16. PE/Athletic Directors K-12 Principal, Assistant Principal 
(If needed, the Superintendent will use her discretion to assign additional evaluators.) 
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Student Learning 
 
Student learning is the ultimate measure of the success of a teacher, instructional leader, school, or 
district.  To meaningfully assess the performance of an educator or a school, one must examine the 
growth and achievement of their students, using multiple measures. 

The Indiana Growth Model is used to measure the student learning for all Math and ELA teachers 
in grades 4-8. To complement the Indiana Growth Model and to account for those teachers who do 
not have such data available, Student Learning Objectives measure students’ progress toward 
specific learning goals.   
 
Because it is important for teachers to have a common mission of improving student achievement, 
all teachers will also have a component of their evaluation score tied to school-wide student 
learning by aligning with Indiana’s A-F Accountability System.  All teachers in the same school will 
receive the same rating for this measure. Teachers in schools earning an A or B will earn a 4 on this 
measure; teachers in a C school will earn a 3; and teachers in either a D or F school will earn a 2 on 
this measure.  
 

Teacher Groups 
 
Teachers fall into one of three groups. Each group of teachers has a separate weighting scheme. 
 

 
 

See detailed definitions of these teacher groups in the Glossary. 

 

Group 1

At least half of 
classes taught have 
growth model data

Most 4th - 8th 
Grade ELA or Math  

Teachers

Group 2

Fewer than half of 
classes taught (but 
at least one) have 

growth model data

Some 
Elementary/Middle 
School Teachers (No 
Pike Teachers meet 

this criteria)

Group 3

No individual 
growth model data

Most Secondary 
Content Area 

Teachers and PK-3rd 
Teachers
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Weighting of Measures 
 
Pike evaluations will reflect the following summative evaluation weights for each teacher group. 
 

 
 

 
 

Student Learning Objectives 
 

A Student Learning Objective is a long-term academic goal that teachers and evaluators set for 
groups of students. It must be:  

 Specific and measureable using the most rigorous assessment available  
 Based on available prior student learning data  
 Aligned to state standards  
 Based on student progress and achievement  

 
All Pike teachers will develop a Class or Targeted Student Learning Objective and will complete the 
appropriate forms. 
 
Class Objectives will be written by all teachers that teach at least one class of students in any 
grade or content area.   A teacher’s Class Objective accounts for the learning of all students in a 
class and all content standards in a course.  Whether a teacher earns a Highly Effective, Effective, 
Improvement Necessary, or Ineffective rating depends on the extent to which he or she moves 
students from their starting points to achieve content mastery.   
 
A Class Objective is both an achievement- and growth-based goal. Class Objectives define what 
content mastery looks like for a specific class, and holds students and their teachers accountable for 
meeting this mastery standard. In this sense, Class Objectives are achievement goals. As teachers 
examine and consider students’ starting points in order to set a learning objective for the entire 
class that is both ambitious and feasible, Class Objectives are also growth goals. 

75%

15%

5% 5%

Group I  and Group 2 Teachers: Summative Evaluation Weights

Teacher Evaluation Rubric

Individual Growth Model Data
(ISTEP+ data)
School-wide Learning Measure
(A-F Accountability)
Student Learning Objective

75%

5%
20%

Group 3 Teachers: Summative Evaluation Weights

Teacher Evaluation Rubric

School-wide Learning Measure
(A-F Accountability)

Student Learning Objective
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Targeted Objectives will be written by all teachers that do not teach a class of students, but 
that work with students in a small group capacity (i.e. special educators, SLP’s, psychologists, 
counselors). The learning progress made by those students who begin a year behind grade level or 
begin a course without adequate preparation is especially important. Without a focused effort to 
help these students develop academically, they are likely to fall further behind their peers. The 
Targeted Learning Objective focuses on teachers’ efforts to improve these students’ academic 
progress. A Targeted Objective allows teachers to set an achievement- or growth- based goal that 
centers on the type of content that students beginning a course minimally prepared need most.  
Unlike the Class Objective, a teacher chooses a single goal for the Targeted Objective and is 
evaluated on the extent to which he or she meets this goal. 
 
The Student Learning Objective subject and assessment matrix to be used by Pike teachers when 
developing student learning objectives is located in Appendix D.  Teachers and administrators 
should use the following timeline for developing Student Learning Objectives. 

SLO Timeline 
 

 

 

  

Student Learning Objectives (SLO) Timeline

August - September

Select Quality Assessments - use corporation pre-approved assessments (ILEARN, 
NWEA, ACCESS) if possible; evaluators review and approve all other  assessments 
and  establish score for content mastery

September - October

Determine Student Starting Points and Write SLO - Teacher collects evidence to 
define starting points and sets a class or targeted SLO; teacher seeks evaluator 
approval for SLO  

November - April

Track Progress and Refine Instruction - Teachers and evaluators discuss formative 
evidence of student learning and progress towards  SLO; evaluators establish ways 
to support teachers' efforts to promote student learning

May - July

Review Results and Score - Teachers and evaluators review evidence and score 
SLO; evaluators incorporate SLO into final summative rating
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Evaluation & Observation Timeline 
 

 Share Pike Evaluation Model (adapted from Indiana RISE) with Teachers...…Aug. – Sept. 

 Administrators meet to develop evaluation and observation schedule……..…Aug. – Sept. 

 Administrators conduct beginning-of-year (and summative) conferences…Aug. – Sept. 

 Evaluators complete (1) extended and (1) short (if applicable) observation…Oct. – Dec. 

 Evaluators conduct mid-year conferences with all Level 1 teachers….……..……...January 
A copy of the completed Mid-Year Professional Practice Check-in Form (Appendix E) must 
be available to the employee not later than seven (7) calendar days after the mid-year 
conference is conducted. 
 

 Evaluators conduct (1) extended and (1) short (if applicable) observation…Feb. – April 

 Conduct end-of-year conferences for all Level I teachers……………………………..May – June 

 Complete TER (and completed SLO) ratings on SFS for all teachers……………….June – July 

 Complete summative evaluation conferences for all teachers………………….August/Sept.  
A copy of the completed evaluation, including any documentation related to the 
evaluation, must be available to the employee not later than seven (7) calendar days after 
the evaluation conference is conducted.  

Professional Development Plan 
 
Teachers who score an “Ineffective” or “Improvement Necessary” on their summative evaluation 
the previous year are required to have a professional development plan monitored by an evaluator. 
This may also serve as the remediation plan specified in Public Law 90. Teachers needing a 
professional development plan work with an administrator to set goals at the beginning of the 
academic year. These goals are monitored and revised as necessary. Progress towards goals is 
formally discussed during the mid-year conference, at which point the evaluator and teacher 
discuss the teacher’s performance thus far and adjust individual goals as necessary. Professional 
development goals should be directly tied to areas of improvement within the Teacher 
Effectiveness Rubric.  Although there are not a required number of goals in a professional 
development plan, you should set as many goals as appropriate to meet your needs. In order to 
focus your efforts toward meeting all of your goals, it will be best to have no more than three goals 
at any given time. Optional professional development forms can be found in Appendix F. 
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Glossary of RISE Terms  
 
Achievement: Defined as meeting a uniform and pre-determined level of mastery on subject or 
grade level standards. Achievement is a set point or “bar” that is the same for all students, 
regardless of where they begin.  
Beginning-of-Year Conference: A conference in the fall during which a teacher and primary 
evaluator discuss the teacher’s prior year performance and Professional Development Plan (if 
applicable). In some cases, this conference may double as the “Summative Conference” as well.  
Competency: There are nineteen competencies, or skills of an effective teacher, in the Indiana 
Teacher Effectiveness Rubric. These competencies are split between the four domains. Each 
competency has a list of observable indicators for evaluators to look for during an observation.  
Corporation-Wide Assessment: A common assessment given to all schools in the corporation. 
This assessment may have either been created by teachers within the corporation or purchased 
from an assessment vendor. This may also be an optional state assessment that the corporation 
chooses to administer corporation-wide (e.g. NWEA, etc…).  
Domain: There are four domains, or broad areas of instructional focus, included in the Indiana 
Teacher Effectiveness Rubric: Planning, Instruction, Leadership, and Core Professionalism. Under 
each domain, competencies describe the essential skills of effective instruction.  
End-of-Course Assessment: An assessment given at the end of the course to measure mastery in a 
given content area. The state has used end-of-course assessments in Algebra I, English 10, and 
Biology I. However, many districts and schools have end-of-course assessments that they have 
created on their own.  
End-of-Year Conference: A conference in the spring during which the teacher and primary 
evaluator discuss the teacher’s performance on the Teacher Effectiveness Rubric. In some cases, 
this conference may double as the “Summative Conference” as well.  
Extended Observation: An observation lasting a minimum of 40 minutes. Extended observations 
can be announced or unannounced, and are accompanied by optional pre-conferences and 
mandatory post-conferences including written feedback within five school days of the observation.  
Group 1 Teacher: For the purpose of summative weighting, a group 1 teacher is a teacher for 
whom half or more of their “classes” have growth model data. More specifically, this includes any 
teacher in grades 4-8 that teaches both ELA and Math OR any teacher in grades 4-8 that teaches 
either ELA or Math for half or more of time spent teaching during the day.  
Group 2 Teacher: For the purpose of summative weighting, a group 2 teacher is a teacher who 
does not qualify as a group 1 teacher and for whom less than half of their “classes” have growth 
model data. More specifically, this includes any teacher in grades 4-8 that teaches either ELA or 
Math for less than half of time spent teaching during the day.  
Group 3 Teacher: For the purpose of summative weighting, a group 3 teacher is a teacher for 
whom none of their classes have growth model data. This currently represents all PK-3rd teachers 
and all high school teachers. It also may represent any teachers in grades 4-8 that teach neither 
math nor ELA.  
Growth: Improving skills required to achieve mastery on a subject or grade-level standard over a 
period of time. Growth differentiates mastery expectations based on baseline performance.  
Indiana Growth Model: The IN Growth Model rating is calculated by measuring the progress of 
students in a teacher’s class to students throughout the state who have the same score history 
(their academic peers). Most teachers will have a small component of their evaluation based on 
school-wide growth model data. Individual growth model data currently only exists for teachers in 
grades 4-8 ELA/Math.  
Indiana Teacher Effectiveness Rubric: The Indiana Teacher Effectiveness Rubric was written by 
an evaluation committee of education stakeholders from around the state. The rubric includes 
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nineteen competencies and three primary domains: Planning, Instruction, and Leadership. It also 
includes a fourth domain: Core Professionalism, used to measure the fundamental aspects of 
teaching, such as attendance.  
Indicator: These are observable pieces of information for evaluators to look for during an 
observation. Indicators are listed under each competency in the Indiana Teacher Effectiveness 
Rubric.  
ILEARN: A statewide assessment measuring proficiency in Math and English Language Arts in 
grades 3-8 (and 10), Social Studies in grades 5 and 7, and Science in grades 4, 6 and 10. The Indiana 
Growth model uses ILEARN scores in Math and ELA to report student growth for these two subjects 
in grades 4-8.  
Mid-Year Conference: An optional conference in the middle of the year in which the primary 
evaluator and teacher meet to discuss performance thus far.  
Post-Conference: A mandatory conference that takes place after an extended observation during 
which the evaluator provides feedback verbally and in writing to the teacher.  
Pre-Conference: An optional conference that takes place before an extended observation during 
which the evaluator and teacher discuss important elements of the lesson or class that might be 
relevant to the observation.  
Primary Evaluator: The person chiefly responsible for evaluating a teacher. This evaluator 
approves Professional Development Plans (when applicable) in the fall and assigns the summative 
rating in the spring. Each teacher has only one primary evaluator. The primary evaluator must 
perform a minimum of one extended and one short observation.  
Professional Development Goals: These goals, identified through self-assessment and reviewing 
prior evaluation data, are the focus of the teacher’s Professional Development Plan over the course 
of the year. Each goal will be specific and measurable, with clear benchmarks for success.  
Professional Development Plan: The individualized plan for educator professional development 
based on prior performance. Each plan consists of Professional Development Goals and clear action 
steps for how each goal will be met. The only teachers who must have a Professional Development 
Plan are those who received a rating of Improvement Necessary or Ineffective the previous year.  
Professional Judgment: A primary evaluator’s ability to look at information gathered and make an 
informed decision on a teacher’s performance without a set calculation in place. Primary evaluators 
will be trained on using professional judgment to make decisions.  
Professional Practice: Professional Practice is the first of two major components of the summative 
evaluation score (the other is Student Learning). This component consists of information gathered 
through observations using the Indiana Teacher Effectiveness Rubric and conferences during which 
evaluators and teachers may review additional materials.  
School-Wide Assessment: A school-wide assessment is common to one school, but not given 
across schools. It is usually created by a team of teachers within the school, but may have been 
purchased from an outside vendor. It is administered to all students in a given grade or subject. For 
an assessment to be considered school-wide, it must be given by more than one teacher.  
Secondary Evaluator: An evaluator whose observations, feedback, and information gathering 
informs the work of a primary evaluator.  
Short Observation: An unannounced observation lasting a minimum of 10 minutes. There are no 
conferencing requirements for short observations. Feedback in writing should be delivered within 
two school days.  
Statewide Assessment: A statewide assessment refers to any mandatory assessment offered by 
the state. Examples of this in Indiana include ILEARN, ACCESS, I AM etc.  
Student Learning Objective: A long-term academic goal that teachers and evaluators set for 
groups of students. It must be specific and measureable using the most rigorous assessment 
available, based on available prior student learning data, aligned to state standards, and based on 
student progress and achievement.  
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Student Learning: Student Learning is the second major component of the summative evaluation 
score (the first is Professional Practice). Student Learning is measured by a teacher’s individual 
Indiana Growth Model data (when available), school-wide Indiana Growth Model data, and Student 
Learning Objectives. These elements of student learning are weighted differently depending on the 
mix of classes a teacher teaches.  
Summative Conference: A conference where the primary evaluator and teacher discuss 
performance from throughout the year leading to a summative rating. This may occur in the spring 
if all data is available for scoring (coinciding with the End-of-Year Conference), or in the fall if 
pertinent data isn’t available until the summer (coinciding with the Beginning-of-Year Conference).  
Summative Rating: The final summative rating is a combination of a teacher’s Professional 
Practice rating and the measures of Student Learning. These elements of the summative rating are 
weighted differently depending on the mix of classes a teacher teaches. The final score is mapped 
on to a point scale. The points correspond to the four summative ratings: Highly Effective, Effective, 
Improvement Necessary, and Ineffective.  
Teacher-Created Assessment: A teacher-created assessment is an individual exam developed and 
administered by an individual teacher. Please note that a teacher-created assessment does not refer 
to an assessment created by and administered by groups of teachers (see school-wide assessment). 
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Appendix A 

Teacher Effectiveness Rubric (TER) 
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Appendix B 

Core Professionalism  
These indicators illustrate the competencies expected of Pike Educators.  Certified Pike Employees are 

expected to meet these standards. If they do not, it will negatively affect their overall effectiveness rating. 

Indicator Does Not Meet 

Standard 
Meets Standard 

Rating 

ATTENDANCE  Individual demonstrates a 

pattern of unexcused absences. 
Individual has not demonstrated 

a pattern of unexcused 

absences. 

 

 

All teachers in Pike are expected to maintain an average attendance rate of 97%.  Authorized exceptions for extended medical 

issues and bereavement leave will be made on a case by case basis.  Three or more unexcused absences will warrant written 

notification by the school administrator that the employee is in jeopardy of not meeting standards for this indicator.  Upon the 

fourth unexcused absence, the employee may be considered to have not met this indicator.  

ON-TIME ARRIVAL  Individual demonstrates a 

pattern of unexcused late arrivals 

(late arrivals that are in violation 

of procedures set forth by local 

school policy and by the relevant 

collective bargaining agreement) 

 

Individual has not demonstrated 

a pattern of unexcused late 

arrivals (late arrivals that are in 

violation of procedures set forth 

by local school policy and by the 

relevant collective bargaining 

agreement) 

 

Four or more late arrivals per 90 day work period to any part of the work day (i.e. start of school day, meetings, classes etc…) 

will warrant a written notification by the building administrator.  Upon the fifth occasion of late arrival, the teacher may be 

considered to have not met the expectation as described above. 

POLICIES AND 

PROCEDURES  

Individual demonstrates a 

pattern of failing to follow state, 

corporation, and school policies 

Individual demonstrates a 

pattern of following state, 

corporation, and school policies 
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and procedures (e.g. procedures 

for submitting discipline referrals, 

policies for appropriate attire, 

etc…) 

and procedures (e.g. procedures 

for submitting discipline 

referrals, policies for appropriate 

attire, etc…) 

The teacher shall follow Board of Education policies and administrative guidelines set forth by the Metropolitan School 

District of Pike Township Bylaws and Policies. In addition, the teacher shall abide by school-wide procedures as designated 

by building administrators.  Complying with these policies and procedures includes but is not limited to: Following IEP/504 

plans, complying with discipline referral processes, parent communication expectations (typically returning phone calls or 

emails within 24 hours during the work week), providing sub plans, implementing school rules, maintaining accurate and up-

to-date records, and dressing professionally (as designated in the Dress Code Policy). 

RESPECT  Individual demonstrates a 

pattern of failing to interact with 

students, colleagues, 

parents/guardians, and 

community members in a 

respectful manner. 

Individual demonstrates a 

pattern of interacting with 

students, colleagues, 

parents/guardians, and 

community members in a 

respectful manner. 

 

The teacher shall demonstrate behaviors indicative of a collaborative and cooperative work environment (particularly during 

meetings involving school staff, grade level/department, PLC’s, RTI, ACR’s, and professional development).  Demonstrating 

respect to students, parents, and colleagues includes listening to feedback even when it is negative and maintaining emotional 

self-control during intense conversations.  Accepting constructive criticism is an expectation of this standard.  In addition, 

such behaviors include, but are not limited to those described in the Human Dignity and Staff Ethics policies.  

 

 If a teacher does not meet standards in at least one of the four indicators, the Primary Evaluator 

will complete a Core Professionalism Administrative Form by May 1st for review by the 

Superintendent and a designated team of district administrators. 

 Pike Administration will keep Pike Classroom Teachers Association Representatives informed 

throughout this process. 

 After a thorough review of the information, a final recommendation will be made as to whether or 

not the teacher has met or did not meet this standard.   

 If the teacher did not meet this standard, a 1 point deduction will be calculated in the final step of 

the Teacher Effectiveness Rubric Rating.   
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_______________________________ ____________________________________ 

Name of Employee     School or Building 

 

_______________________________ ____________________________________ 

Name of Principal      Date  

 

State Indicator (Attendance, On-Time Arrival, Policies and Procedures, Respect) and Reason for 

Recommending Loss of Point (use another sheet of paper if necessary) 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

State the specific teacher actions that warranted this recommendation.  Be specific. (Use another sheet of 

paper if necessary) 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

State the action steps taken by administration to resolve the issue.  Be specific (i.e. dates, notifications of 

concern, conferences, etc…). (Use another sheet of paper if necessary)  

 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

________________________________________________________________________ 

 

 

* All forms should be submitted to the Superintendent for review prior to May 1st. 

 

METROPOLITAN SCHOOL DISTRICT OF PIKE TOWNSHIP 

ADMINISTRATIVE FORM 

 

CORE PROFESSIONALISM 

 

7/2014 
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Appendix C  

Optional Pre-Observation Form - Teacher 
Note: This form may be used in conjunction with a pre-conference, but can also be exchanged without 

a pre-conference prior to the observation. 

 

SCHOOL:      OBSERVER:       

TEACHER:      GRADE/SUBJECT:       

DATE AND PERIOD OF SCHEDULED OBSERVATION:  _______  

 

 

Dear Teacher, 

In preparation for your formal observation, please answer the questions below and attach any requested 

material.   

 

1) What learning objectives or standards will you target during this class? 

 

 

2) How will you know if students are mastering/have mastered the objective? 

 

 

3) Is there anything you would like me to know about this class in particular? 

 

 

4) Are there any skills or new practices you have been working on that I should look for? 

 

 

 

Please attach the following items for review prior to your scheduled observation: 
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Optional Post-Observation Forms 
Optional Post Observation - Evaluators 

Instructions: The primary post-observation document should simply be a copy of the observation 

notes taken in the classroom.  This form is designed to summarize and supplement the notes. 

 

SCHOOL:      OBSERVER:       

TEACHER:      GRADE/SUBJECT:       

DATE OF OBSERVATION: ______                  START TIME: ___   END TIME: ______  

 

 

Domain 2: Areas of Strength Observed in the Classroom (identify specific competencies): 

 

 

 

Domain 2: Areas for Improvement Observed in the Classroom (identify specific competencies): 

 

 

 

Domain 1: Analysis of information (including strengths and weaknesses) in Planning: 

 

 

 

Domain 3: Analysis of information (including strengths and weaknesses) in Leadership: 

 

 

 

Action Steps for Teacher Areas of Improvement: 

This section should be written by the teacher and evaluator during the post-conference. 
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Optional Post-Observation Form – Teacher 

 

SCHOOL:      OBSERVER:       

TEACHER:      GRADE/SUBJECT:       

DATE OF OBSERVATION: ______                  START TIME: ___   END TIME: ______  

 

 

Dear Teacher, 

In preparation for our post-conference, please complete this questionnaire and bring it with you when we 

meet.  Your honesty is appreciated and will help us to have a productive conversation about your 

performance and areas for improvement. 

 

1) How do you think the lesson went?  What went well and what didn’t go so well? 

 

 

 

2) Did you accomplish all that you wanted to in terms of students mastering the objectives of the 

lesson?  If not, why do you think it did not go as planned? 

 

 

 

3) If you were to teach this lesson again, what would you do differently? 

 

 

 

4) Did the results of this lesson influence or change your planning for future lessons? 
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Appendix D 

Student Learning Objective Assessment Matrix 

K-5 Student Learning Objective Matrix  

Grade/Content 
Area 

Learning 
Objective 

Subject 

Level of 
Preparedness 
Assessments 

Recommended  
(but not limited to) 

Formative Assessments 

Class or 
Targeted 

End-of-Course 
Assessment 

Kindergarten ELA or Math 
Concepts of Print 
NWEA Reading 

NWEA Skills Checklist or 
MAP Reading Fluency 
Common Assessments 

NWEA  

1st Grade ELA or Math 
BAS Assessment 
NWEA Reading 

NWEA Skills Checklist or 
MAP Reading Fluency 
Common Assessments 

NWEA  

2nd Grade ELA or Math 
BAS Assessment 
NWEA Reading 

NWEA Skills Checklist or 
MAP Reading Fluency 
Common Assessments 

NWEA  

3rd Grade ELA or Math 
BAS Assessment 
NWEA Reading 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA 

4th Grade ELA or Math 
ILEARN 
NWEA 

IREAD-3 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA 

5th Grade ELA or Math 
ILEARN  
NWEA  

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA 

ELL only 
teachers 

ELL Goal 
Area 

W-APT/ACCESS 
NWEA Reading 

Dependent on grade level 
of targeted student group 

WIDA ACCESS  
Evaluator-
Approved 

Assessment 

Exceptional 
Learners 

EL Goal Area 
NWEA 

BAS Assessment 
ILEARN 

NWEA Progress 
Monitoring Assessments 
Intervention Tools 

IEP 
Evaluator-
Approved 

Assessment  

Counselor TBD TBD TBD TBD 

Psychologist TBD TBD TBD TBD 

Music Music 
Department 
Assessment 

Department Assessments 
Department 
Assessment 

Art Art 
Department 
Assessment 

Department Assessments 
Department 
Assessment 

Physical 
Education 

Physical 
Education 

Department 
Assessment 

Department Assessments 
Department 
Assessment 

Instructional 
Coaches 

ELA  
Data as 

Appropriate for 
Grade Level 

NWEA Progress 
Monitoring Assessments 
Intervention Tools 

Evaluator-
Approved 

Assessment  
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Librarian 
Literacy-

based 

Data as 
Appropriate for 

Grade Level 

Dependent on targeted 
student group 

Evaluator-
Approved 

Assessment   

Grade 6-8 Student Learning Objective Matrix 

Grade/Content 
Area 

Learning 
Objective 

Subject 

Level of 
Preparedness 
Assessments 

Recommended  
(but not limited to) 

Formative Assessments 

Class or 
Targeted 

End-of-Course 
Assessment 

6th Grade 
Math/Science 

teachers 
Math 

ILEARN  Math, 
Science 

NWEA Math 

NWEA  
Assessments 
Common Assessments 

ILEARN Science 

6th Grade Social 
Studies teachers 

Social Studies 
ILEARN Social 
Studies, ELA 
NWEA ELA 

District Common 
Assessments 

Final Exam  

6th Grade ELA only 
teachers 

ELA 
ILEARN ELA 
NWEA ELA 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA ELA 

7th Grade Math 
only teachers 

Math 
ILEARN Math 
NWEA Math 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA Math 

7th Grade Social 
Studies teachers 

Social Studies 
ILEARN Reading 

NWEA ELA 

NWEA  
Assessments 
Common Assessments 

ILEARN Social 
Studies or 
Final Exam 

7th Grade Science 
teachers 

Science 
ILEARN 

Science, Math 
District Common 
Assessments 

Final Exam  

7th Grade ELA only 
teachers 

ELA 
ILEARN ELA 
NWEA ELA 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA ELA 

8th grade Math 
only teachers 

Math 
ILEARN Math 
NWEA Math 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA Math 

8th Grade Social 
Studies teachers 

Social Studies 
ILEARN Social 

Studies, 
Reading 

District Common 
Assessments 

Final Exam  

8th Grade Science 
teachers 

Science 
ILEARN  

Math, Reading 
District Common 
Assessments 

Final Exam  

8th Grade ELA only 
teachers 

ELA 
ILEARN ELA 
NWEA ELA 

NWEA Progress 
Monitoring Assessments 
Common Assessments 

NWEA ELA 

8th Grade World 
Language 
(Spanish) 

Spanish 
ILEARN ELA 
Grades ELA 

District Common 
Assessments 

Final Exam 

Integrated 
Chemistry & 

Physics 

Integrated 
Chemistry & 

Physics 

ILEARN  
NWEA 

ELA, Math 
 

District Common 
Assessments 

Final Exam 
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Algebra 1 Algebra 1 
ILEARN Math 
NWEA Math 

District Common 
Assessments 

Final Exam 

Band Music 
Department 
Assessment 

Department 
Assessments 

Department 
Assessment 

Choir Music 
Department 
Assessment 

Department 
Assessments 

Department 
Assessment 

Orchestra Music 
Department 
Assessment 

Department 
Assessments 

Department 
Assessment 

Wellness 
Physical 

Education & 
Health 

Department 
Assessment 

Department 
Assessments 

Department 
Assessment 

Visual Arts Visual Arts 
Department 
Assessment 

Department 
Assessments 

Department 
Assessment 

ELL only Teachers ELL Goal Area 
W-APT/ACCESS 

ILEARN ELA 
Dependent on targeted 
group 

WIDA ACCESS  
Evaluator-
Approved 

Assessment 

Exceptional 
Learners 

EL Goal Area 
ILEARN, NWEA 

ISTAR 

NWEA Progress 
Monitoring Assessments 
Intervention Tools 

IEP 
Evaluator-
Approved 

Assessment  

Librarians Literacy 
ILEARN  
NWEA  

Dependent on targeted 
student group 

Evaluator-
Approved 

Assessment  

Instructional 
Coach / Title I 

Literacy 
ILEARN  
NWEA  

Dependent on targeted 
group 

Dependent on 
grade level of 

targeted student 
group 

Counselors TBD TBD TBD TBD 

Psychologists TBD TBD TBD TBD 

Athletic Directors Wellness TBD TBD TBD  

 TBD –to be determined by primary evaluator. 
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High School Student Learning Objective Matrix  

Grade/Content 
Area 

Learning 
Objective 

Subject 

Level of 
Preparedness 
Assessments 

Recommended  
(but not limited to) 

Formative 
Assessments 

Class or Targeted 
End-of-Course 

Assessment 

All High School 
Courses 

Content-
Specific 

Diagnostic Exam 
 End-of-Course 

Assessment, 
ILEARN 

Department or 
Class Assessments 
Unit Assessments 
and Projects 

ILEARN, Indiana 
Course-Aligned 
Assessment and 

Final Exams where 
appropriate 

ELL only teachers ELL Goal Area 
W-APT/ACCESS 

 ILEARN, ECA 

Dependent on 
targeted group 

WIDA ACCESS  
Evaluator-Approved 

Assessment 

Exceptional 
Learners 

EL Goal Area ILEARN, ISTAR 

Progress 
Monitoring 
Assessments  
Intervention Tools 

IEP Evaluator -
Approved 

Assessment  

Counselors TBD TBD TBD TBD 

Psychologists TBD TBD TBD TBD 

Athletic Director Wellness TBD TBD TBD  

• TBD –to be determined by primary evaluator. 
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Appendix E 

Mid-Year Professional Practice Check-In Form 
 

SCHOOL:      SUMMATIVE EVALUATOR:   _____________ 

TEACHER:      GRADE/SUBJECT:       

DATE: ___________________________ 

 

Note: Mid-year check-in conferences are optional for any teacher without a professional development 

plan, but can be helpful for evaluators to assess what information still needs to be collected, 

and for teachers to understand how they are performing thus far. It should be understood that 

the mid-year rating is only an assessment of the first part of the year and does not necessarily 

correspond to the end-of-year rating. If there has not yet been enough information to give a 

mid-year rating, circle N/A. 

 

Number of Formal Observations Prior to Mid-Year Check-in: _________ 

 

Number if Informal Observations Prior to Mid-Year Check-in: _________ 

 

Domain 1: Planning Mid-Year Assessment of Domain 1 
 

1.1 Utilize Assessment Data to 
Plan 

1.2 Set Ambitious and Measurable 
1.3 Achievement Goals 
1.4 Develop Standards-Based Unit 

Plans and Assessments 
1.5 Create Objective-Driven 

Lesson Plans and Assessments 
1.6 Track Student Data and 

Analyze Progress 

 

 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
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Domain 2: Instruction Mid-Year Assessment of Domain 2 
 

2.1 Develop Student 
Understanding and Mastery of 
Lesson Objectives 

 

 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
 

2.2 Demonstrate and Clearly 
Communicate Content 
Knowledge to Students 

 

 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
 

2.3 Engage Students in Academic 
Content 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
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2.4 Check for Understanding 

 

 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
 

2.5 Modify Instruction as Needed 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
 

2.6 Develop Higher Level 
Understanding Through 
Rigorous Instruction and Work 

 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
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2.7 Maximize Instructional Time 

 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
 

2.8 Create Classroom Culture of 
Respect and Collaboration 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
 

2.9 Set High Expectations for 
Academic Success 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 
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Domain 3: Leadership Mid-Year Assessment of Domain 3 
 

3.1 Contribute to School Culture 
3.2 Collaborate with Peers 
3.3 Seek Professional Skills and 

Knowledge 
3.4 Advocate for Student Success 
3.5 Engage Families in Student 

Learning 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) 4 – High. Eff.    3 – Eff.    2- Improv. Nec    1 – Ineff.    N/A 

Domain 4: Professionalism Mid-Year Assessment of Domain 4 
 

1. Attendance 
2. On-Time Arrival 
3. Policies and Procedures 

4. Respect 

 
 
 
 
 
 
 
 
 
 

Mid-Year Rating (Circle One) Meets Standards               Does Not Meet Standards 
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Appendix F 

Optional Professional Development Plan 
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Professional Growth Goal: 

Overall Goal: 
Using your most recent 
evaluation, identify a 
professional growth 
goal below.  Identify 
alignment to rubric 
(domain and 
competency). 

Action Steps:  
Include specific and 
measurable steps you 
will take to improve. 

Benchmarks and Data:  
Set benchmarks to check your progress throughout the improvement timeline (no more 
than 90 school days for remediation plans).  Also, include data you will use to ensure 
your progress is adequate at each benchmark. 

Evidence of 
Achievement: 
How do you know that your 
goal has been met? 

Action Step 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

__/__/__ 
 
 
 
 
 
 

__/__/__ __/__/__ __/__/__  

Data: Data: Data: Data: 

Action Step 2 
 
 
 
 
 
 
 
 
 
 
 
 
 

__/__/__ 
 
 
 
 
 
 
 

__/__/__ __/__/__ __/__/__  

Data: Data: Data: Data: 
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